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ABSTRACT \ : ' 

The project, designed to prepare both student^s and 
parents for a productive ij.gh school e-xperience, had the following 
goals: increasing decision-iaXiqg ability and goal foriulation at the 
sbphoHore level, expanding the guidance prograi to include the parent 
and hoMe situation, increasing coaiunity support for school prograns, 
and providing a aode^ career-guidance prograi. A visit to the hoie'of 
e'ach incoain^ sophoiore studefit for' an or^n^ation and guidance 
conference was lade during the sdiier by one of 25 selected * teachers, 
adiinistrators, and counseloxs. Siall group aeetings with the 480 
sophoiores were conducted by the advisors during the school year. 
Prograja goals and objectives, staff developient strategy and 
outcoaes, currlculua developaeiit, guidance and counseling, and the 
evaluation process are discussed .in separate sections of the report. 
A favorable third-party evaluation anjd recoaaendations for the 
program •s second year are included. The largest section of the 
docuaent contains the following appeadied material: a 13-itea 
bibliography, curriculua and staff d^Velopaent aaterials, results of 
four project surveys (advisor, student, *and parent evaluation and 
parent and student achieveaent and goal guesticunaire) , project 
publicity, prbject budget, and personnel list. (Author/HS) 
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The project Involved 2k teachers, admlnlstrabars 'and counselors a% Bpnd 
Senior High School, each of vvhom was assigned tWt>^ a guidance advisor to 
approximately 20 incoming sophomore students. TheV^Islted the new soph^* 
more students' homes for orientation and guidance bef^M school st^arted 
In the fall. Orientation materials such as the Student >jandbook , . the ^ 
Curriculum Handbook , at\ explanation of ''Resource Tlme'^ an^ p laces* avail . 
able at the high school for study, research., et€T , were gLen to and dls-,- 
cussed with the students and their parents, the advisor hfelped the student 
workout a-class schedule for his or her sophomore year and a tentative' 
class selection for the junior and senior years, based on tneir Interest 
and goafs. The correlation between goals and schooJ classe^ was emphasized* 
The advisors^ were to continue advisement by conducting gu I da\ice -groups with 
their studeots during the school ye^r. 

I ' * ' * 

Purpose : - ^ \ • 

The purposfe of BerKl Senior High SchooTs. Guidance Awareness Program Is to 
try and narrow the "GAP" between the home and the school, prep^Mng both 
students /and parents for a productive high school experience, and to help 
the students gain decision* making skllls-which will help them develop 
plans fqr the fufure. . ^ *^ 

Procedures and Outcomes: . 



A visit to the home of e^ch^TncompIng Sophomore student, for an 'orlcntat Ion' 
and 'guidance •conference was made during 'the' summer by selected teachers, 
administrators and counselors. Small group me^tjngs with the sophomores'^ 
were^ to be conducted by the advisors during the school year. Expected out- 
comes of the program were: first, an Increase in the *decl si on-making abili- 
ties and goal formulation at the , sophomore level. Seco;)d, to expand the 
guidance program to include the parent and home situation. Third, to In-, 
crease commt^nlty support for guidance and other school programs.' Fourth,, 
to provide a model career-guidance progr-am for other Intcres^d school 
districts. 



REVtEW OF GOALS AND OBJECT IVE*;- 

. The major thrust of the Guidance Awareness Program was directed, as 
_ a sh^rt term goal, tc/.ard al'l Incoming sophomores, including those stu- 
;dents wfjo have academi^c\ socio-economic, physical, or any'other handicap 
. ic was felt. Chat parents should also be involved so they wouFd know and 
^ave input into what the students and schools were trying to do." thus 
yelping tt. .ridge the -GAP" between the school and the"home. - 

The iPcoalr.g sophon-ore class was chosen for'the GAP because the • 
-sopnd5,r. year^ is probably the'^st critical tine ^ a Bend Senior High 
S?Hoo! st'.dent's experience. A large number of students are unable to 
identify their own personaf purpose for being in school and are. there-- 
fore, unable to devllop a pUn" for the future. -The students need assist- 
,arce in developing expertise Jn the dec! s ion-Iaki ng process. The lack 
of expertise is perhaps most appa^ when students are confronted with 
formulating goa'ls and planning a career. 

' in order to'assist students in this critical area, a home visitation 
-and guidance program was -developed. Tv/enty-fiye teWrs. ac^In istrators 
and counselors were assigned 20 ;o 25 s'tudents guid^es. During the sum- 
mer., the staff members we're to visit their assigned stJdents in 'the-stu- ' 
dent's home.- During the visit with the student and his'parants. they" 
were to, explain' the registration procedure .Kd help the student select ' 
hi. sophomore yelr classed. Tentative sefect iort.of Classes for the Jun-' 
lor and senior years.which would worV toward 'the Vocatioha.l goals of the 
student, were also made. .The advl-sor' wou Id answer questions and'discuss 
.other aspects of the high' school experience, in .order to help the student 
understand and feei more at ease -about", entering high school. The person 
who visited_^e .student Would conti-n.e to assist the student whef. s.hool 



contnenced, through group and personal guidance. The student would know. ' 
someone to go to for help arid encouragemen-t from the very first day. 

^The long-terp goal of this project is to include a group guidance . - 
program that will encompass all students enrolled at Bend Sentor^Hfgh School 

BACKCROUNB: 

. ^ The Guidance Awareness Program gained impetus from*two major" sources ; 
. first, a continuation of the updating and expansion of our present guHance 
program which began with last year's project, Career Guidance. A N.w 
Direction for Bend Senior Hloh S^nnl^ and., second, the search" for curric- 
ulum changes which would pr9vide options and additions to our pre^nt cur- 
, riculum. which was ah administrative' goal. The two'' needs were combtnea to 
form the major thrust of the Guidance Awareness Program. 

.Bend Senior Hl^gh School had an erirollment of I3OO students during the v 
J973-74 school' year: The school population is expanding rapidly (1400 dur- 
. '"9 '974-75) and over-crowding exists at the high school. Due. in part, 
to the rapid growth in student population, the relations between teachers 
and students have become ftwre Impersonal than before." The closeness that ' 
^xlsts between teacher and student In a smaller school is more difficult 
t\develop ana maintain in a school without the structure or design which 
wlirprovide'the cata.lysr for relationship building. It was felt that^"^ 
changes needed to be implemented which would better meet the students' 
need for decision {naking and goal development-. 
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'STAFF DEVELOPMENT 
STRATEGY AND OUtCQHES ' ' 

• ; 

Staff development, In the context of tralrrtng teachers, adrolnlstra- ' 
)rs, librarians and other sta^f members to become 'gultlance advisors, 
was. one our primary goals. In the other high school's that we visit- ■ 
ed, a conynon concern relating to an advisor p^gra^n was the need to In- 
still motivation, understanding and confidencre in the participating staff.. 
Our Initial focus in profT>oting the GAP program was to stimulate\oluntary 
enlistment of staff nemSers as sophomore advisors. We held an Initial 
meeting injjay, l-97i», to orient 'the" interested staff to the general pro- 
ject, rrfe "Essence of GAP", which 1-s included under appendlxed Items, 8, 
Was distributed at that initial meeting. An attempt was m^de to spelV ' 
out the philosophy we envisioned and gain support from non-par ticfpatlna 
staff members as well as partlclpatfng' staff Ifiembers. ' 

At a second meeting early in June, we spoke t^g- the prospective 
volunteer advisors o/ily. With a projected sfUdent-adv I sor ratio of 20'- . 

I, we anticipated the need for twenty-four advisors. Thirty-six staff 

# 

members, out of a total of almost seventy, indicated a willingness' to par- 
ticlpate. We found this response very encouraging. Had the staff refused 
^to assume this additional responsibi 1 ity,' we would have been unable to 
continue. . ' "... * 

Another appendlxed item. Responsibilities and Rewards , was distributed 
'to the prospective advisory. Af thl^s meeting, we attempted to spell out 
In greater detail- the project goals and the res'pons lb 1 1 1 1 1 es that wouTd be' 

* 2 • , ♦ 

f » . - • 

required of an advisor. The orientation was limited, due to the uncertain- 
Mes of voter approval , Wilch would determine Its adoption for the follow-. 
Ing school year. The budget passed later ito June, and we conducted our 




first Irrservlce In July tp, prepare advisors for the sumer home vjsltat'fon* 
program. . , * 

At this AeetJng, materials In packet form were distributed to (jfneteen 
'-ad^ors; e.g., see append I xed ' I terns . A 'list, containing student names, 
. addresses and^elephone nurtbers v^as gl-ven to. each ^^sor. The advisor was . 
responsible >or setting up a home visi tation conference at the'home-of ^ch 
Student on^ls list. JEach conference lasted approximately two hours, and 
the student and at least one parent met with the advisor. 

Parents were encoura^d to dtscuss educational plans and vocational 
goals with the student. The con/erence covered the following topics: the 
student's sophomore schedule, school policies., registration, procedures, and' 
parent orientation. A discussion aad comparison of the student's achieve- 
ment and goals was prompted through questionnaires. Examples of, and con- 
clusions from,*- these questionnaires are f6und In the appendix. 

For career guidance purposes', the'lmfned late schedule forecast form 
and parent-student goal comparisons were most useful. Sophomore students 
were assisted in building and revising their schedules, with the assistance 
.. of an advisor wh6 encouraged goal formulation as a prerequisite for." decis ion- 
making. We received substantial p>b4irlty through the local press" and radio; 

, ' ■ \ / • ■ 

e.g.,>see append I xed Item D. 

.^Following 'the initial summei;. home-vis ft^, ^y/e held an advisor Inservlce 
* tc;;evalua*te what Had taken plac6 a^d to prepare for our second major phase, 
the academic year advisement program^. Faculty members were very encouraged 
by thfeir ^perlences' In the co(iiniunIty and were wM ling to accept the addi- 
tional responsibilities that they were assuming as advisors. Or. Hale 
Henson, a psychiatrist and consultant, led'a discussion o'n the advisor- ' 
advisee relationship.. Ourfng this InservUe, matertal^s w^re distributed " 
.^whlch would be the.f(^us of career awareness in the advisement program , 
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In the middle of $epteraber another tnservice was held to' Introduce the 

CIS Quest Reedle-Sort program. John Clyde, CfS consultant, conducted a sub: 

- ., • , ' « = ** 

stantial [>ortlon of this inservtce program. He was called back In January 

• * t 

■ to tntrodade the new CIS progVarrf wht ch has been added to the Quest computer 
/progCam. -Host schopi districts are at least fami liar wl th the QUcst Program. 
We decided to integrate i t Into GAP, as a major component of our career 
awareness program. ' . 

Smal.l group meetings were to be an integral part of our second phase. 
We were, not able to schedule these group meetings as a part of our regular 
cvrrlculum, due to the p<-o*gram's late Inception; therefore, our groups were 
announced a Veek in advance, and schedule?! as part of an activity period. 
This approach, which Is covered in other sections of this report, was "to be 
the greatest weakness of the program. 
* • • Jn a year when extreme public Crit'lclsm has teen directed at ^end Senior 
y Hi^h Schopi, the <1A(> program sfeems .to be one of the few programs -to achieve, 
• ..- iroad support from .parents , students., educators afid the tommarilty In general. 
It Is at- l^ast surprising. If not remarkable, that this program Is stMl 
Included In our local school budget, which wi 14- be submitted to the voters 
for the third time this year. Administrative support at the district and 
high school level-has Been consistently strong. We in- the guidance depart- 
, ment appreciate this support. ^ - ' \ 
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• CURRICULUM DEVELOPMENT 
* ~ 

Providing materials, handouts, and guidelines to the advlsors-for 
advisement serainars was a responsibility we assumed.- We" intended to 
.birtld our guidance curriculum artund material developed during the pre- 
vious year; i.e.. Career Awaren ess -'a New Direction for Bend Senior High 
Sthool. This career curriculum,' (see appendix B for a sample of materials 
used) was first tested in sophomore basic skills classes, and' is deslgr^ed 
to prepare students "for tne Career Information System Quest Program. ' Se^ 
eral CIS Needle-Sorts were used during group guidance seminars, In'con- ' 
junction with our materials. Each'^idv i sor introduced the students to ' 
.career awareness by using "Values" from Deciding , a decisiorj-makingWk- 
W. Other materials listed in the bibUography were also available to 
the advisors . ^ ' , ' * - 

We found that our career curriculum materials were not-really fairly 

tested, in the advisement groups. Students were not required to attend 

the meetings; consequent lyT wi th an open campus, many students' chose to ■ 

skip. .If our guidance materials are really useful, and we think they are, 

{Churchill High School has adopted part of our materials after observing' 

their use in'our scliool) , they should be incorporated i'nto our exlsilhg^- 

courses in appropriate units, instead of being offered only to voluntary 

/ 

groups. - 

The materials developed for the summer advisement program were well 
received by the parents and students. The forecast mJdel was completed by 
^ 35% of 9ur sophcmores and used in guidance conferences throughout the school 

year' by our sophomore class counselor. We will be using niany.o.f the same 
. mafei^Ials In our program this year. ' ' • 



.. ■ 9 y 
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GUIDANCE AND COUNSELING ' ' ^ • . 

The goal of the guidance and counseling component of the project was 
to provide a home visi t^ation* conference with the gJldcKj^ advisors and In- 
coming sophomore students and their parents, pr.ior to the start of the 
'school y^ar. ^ ^ 

The object of the^e visits was, first, to orient the students to the 
high school program, its rules and procedures, and to forecast classes for 
the three years of high school, based on interest and career plans. Sec- 
ondly, the program was to s^^renghthen the positive image of the hjgh_ school 
and the need for guidance services to assist students in personal growth 
and sel f -awareness . 

The teachers, administrators and counselors were informed of th'3 pro- 
ject and the need for volunteers to implement it. There were 35 who vol • 
. unteered. The director and assistant director of the project, and the prin- 
cipal of the high school, selected twenty-four of these people to become' 
GAP advisors . 

In order to keep everyone informed of the project and Its ptwpose, the 
school board received a copy of the project and the public was made aware 
of^e program through newspaper articles (appendix 0)^ and radio commeat,- 
arles/V^ * * ^ ' . . 

Orientation sessions were" held with the advisors before they made the 

home visits. A packet of materials (appendix P) was compiled to aid* the 

advisors In preparing "for their summer home-visits and In their advisory 

* ) 

grQups during the school year. 

A list of twenty rto, twenty-five student names, parent names, addresses 
and phone numbers was given to each advisor. The advisor called each parent 
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and scheduled ^ conference, the convenfence of the parents and students. 

The advisor spent an average of one hour and forty two minutes In each home 

In a general brientatlon, exploring the high "school program, procedures and 

rules, and working out a, schedule for the sophomore year.pliis a tentative 

♦forecast of classes for the Junior an ^ senio r years, based on Interest and 

career plans . . ^ - ^ ' * 

* > 

> The parents and students were very r^ceplfve to the home visit. Many 
questions were answered and many misconceptions* cleared up. A survey of 
parenits (appendix C^indicated that they, felt the visit was very worthwhile 
and would' like to see the program continue next year] Parents felt' a rap-- 
port v/lth teachers, as evidenced by the number of parents who'felt free to 
^ call their chl Id's-advisor when there was a question or problem. 

.Of the students pol led , (append Ix C) regarding their feelings about* the 
value, of the summer program, 76.A7% reacted posit?Vely. The Incoming stu- 

* ^ 

dents felt they had someone whom they knfew and coufd go to for; advice at^v 
the high school . • ^ • ; 

. The survey of advIsoKs (appendix G) showed they felt the program was " 
worth the time and effort spent, and shoul^d be continued next year. They 
felt the most valuable aspects of the program to the [Barents and students 
were the familiarization and clarification of the high school programs and 
that the -visits showed, the parents and students that the school staff doe% 
care, j ' . 

•Many of the advisors related tfjat tfiky personally benefited from the 
home visits. They really enjoyed meeting the parents'and students In their 
home In a one-to-one relationship. '.| ^ 



EVALUATION. PROCESS - * \ . 

From Its* Inception, the GAP program has been contlnjjously evaluated 
by parents, students and advisjrs, whg were all surveyed for their reactions 



to the prograro as It progressed, (See, appetidix C.) ^ " • *'o: * 

rn ou^ small community, any, new educatMonal program, -such as GAP, 
wa^also evaluated by Individuals ^not djrectly involved wItKIn the Icope 
of the program'; e.g. , the press, (see appendix D) , loca* clubs and groups 
and Influential pro-educational and arfti -educational Individuals^ .Through** 
out the program feedback from the community was very satisfactory. These, 
outside evaluations are i^nportant to a'successful continuation of the GAP 
.program and, ultimately, to its-futare fundi,ng.. 

The evaluation which was done went beyond the first objective ahd 
fell short of. the second as stated In the origina'l proposal: 

OBJECTIVES: '-'^ 

A. To inform the sophomore parents of the goals of the program' 

and ask them to*"evaluate and make suggestions, 

8^. To keep more students in school during the critical perjod-for , 
I ^ * 

1 dropping out:* the sophomore year.* . . 

In a follow-up evaluation of parents concerning the value of the 

summer visitation, It was encouraging to learn that 100% of the parents 

polled, (s^ee appendix C) , reacted favorably. 

. / 

The evaluation of the second objective, to determine whether or not 
the GAP program was Instrumental In keeping more sophomore students 
rolled In school has not been completed; however, students who were sur- / 
veyed during the s.chool year, (see appendix C) commented favorably, when 
asked to evaluate^ the strong and weak points off the program. 



The foremost and ultimate evaluatlbn came from the project develop- 
ment and. reaction cpmrnlttee, made up of the project supervisors and thefr . 
consi^ants/ This group met regularly throughout the year to review and 
evaluate the. program, feedback received frofti the evaUatlon process 
made many mod I f I ca^t i ons concerning han^dout materi alsT^sunyner v Is I tat Ions , 
and gro{iR meetings within the ■scho<?i year poss/oU. We w H 1 now be able 
to reduce the problems whichwere encountered^ and upgrade the prpgram 
with ^he^knowUdge opined, from eva^uaf(;ion off the survl>^ and question-- 
nalr^s Zsed t/rougtput tf^e program. 




■/ 



' / 
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TrilRO PARTY EVAtUATIOK 

John P. Barels 
Rehabi 1 1 tation^ Counselor' ^ * 
Vocational Rehabilitation Division 



. INTRODUCTION : ^ . ' 

♦ • • 
I first became involved with the Guidance Awareness Program last 

year when I was Acting as third-p^rty evaluator for Career Guidance ■ 

A New Direction for Bend Senior High, School^ the first year project' 

lt;was witK much pleasure and enthusiasn that I became a part of this 

^ear*s project. Guidance Awareness^ Progji^^ j ^Narrcwi ng the GAP Betweeti 

-Home and SchooJ . . - 



The purpose of the Gul^nce Awareness Program was to narrow t^e 
-GAP between the home and th§/school by pr^'arlng students and parents 
for a worthwhile high s^ho^l experience. The aim was to help students 
gain a productive schocl/experience and, to help them gairr dcclslon-mak- 

' t - ■ ' / 

ing,skills,' in order to'/io career planning for thre' future. 

I * 

'Basically, the?^e-vyfere two major phases in /h;^ Guidance Av^reness 
Program. The first p^/aSe Included s^taff develbo^ent afid home vlsitatlbns, 
"^fol Vowed by an ^dvisor inservt'ce mesetlng. The second phase Involved the 
.academfc year advisement program. In tfie follpwing paragraph^, ^1 will 
attempt to respond briefly to the procedures and outcomes of ^Is year's 
GAP program. 

Staff Development : . * ' 

o)»e of the primary i^oals was to' train teachers, administrators, and 
counselors -to becon^ gui'dance advisors. Recruitment was made on a volun- 
tary basis'and much Interest was expressed when .36 cJut of a total of 70 
facufty rtiembers indicated an Interest In participation, A floal group 
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9f .twehty four advisors was selected, based oVi^the student-advisor ratio 

of 20-1. ■*'.,. • 

During the initial stages of staff development, the advisors were 

- given various I^ems to read. Including the Essence- of , GAP, Responslbll I- 

tl^s 'and Rewards , and a packet of materials th^ the advisors were to 

* * % * 

use In makl^ng contact wi th' students and parents* Advisors were given 
a list of student names, addresses and telephone numbers, ta be used In 
setting up a confei*ence at the home of each student on the list. 

HOME VISITATIONS ? At these home visitations, parents were encour- 
aged to discuss educatiorfal plans and vocational goals with the student. 
. The advisors answered questions that parents had regardl'ng fheir son's 
or daughter'^ iQVolveri^ent in school, problems regarding curriculum, 
guidance, school ^subjects' , etc.* For career guidance purposes, the Im- 
mediate schedule, forecast form, and parent-student goal comparisons- 
were most useful. The sophomore students were assisted In building and 
revising schedules with the help-of the advisor, who encoijraged goal 
' * formulation as a pre-requ I s I te for decjs Ipn 'making. 

An advisor Inservice meet/lng was held fol lowing, t«e^ Inl tlal "summcl:' 
home visits to prepare thje advisors for the second major phes^, the aca: 

demJc year advisement prog/am. I attended the meeting and my Impt:ess>K)n 

/ ^ ' 

was that the faculty numbers (advisors) were noost .encouraged by their 

experiences In the community and very wflling to acdept additional re- 

j spons Ibl Htles as advisors during th^school year. At this time, th^ 

advisors had- a chance to discuss their experiences and made suggestlcrfs 
^ • * . . 

about GAP to the project directors. They turned jn the reports' gathered 

ort their home visits and received materlaJs which would be the focus of 

career awareness In the advisement program. ' ' * • 

. 1 Another Inservice meeting, was "held In mid-September to Introduce 

* • ' - ' / J- 

. the Neetlle-sort program. Tested Initially last year, the-Qcjest Needle- 

/ * > * ' • ' ' 
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Sort progrsffl was integrated Into GAP*as a^roajor component of the entjre 
• Career Awareness program. * ' 

Curt:lcu>M?n Development : ^ . \^ ; 

.Much of the guidance currjculum was developed^^round material used 
during the previous year. To help prepare the sophomore students for 
^ the <ar^ Information Quest Program,' Items such as ttie CJ^' Needle-So r't, 
**Va lues", from Deciding , and o.ther mate<rtals were used. 
* * Several outcomes were found. First, the materials were not fairly 
tested Ir% the advisement groups, mainly because students were not required 
to attend the meetings, and many Echo's e" to skip: Asia consequence^* It has 
been recommended that In the future the materials be Incoj^porated Into 

ex^Istlng courses i n Appropriate "unl ts , rather than offered to voluntary 

t> * , ^ . 

groups. Another outcoriie wa^ that the materials developed were well re- 

' <: / ' ' ' . 

celv^ by both parents, ahd students; therefore, many of the same materl- 

• ' t" » ' . 

als wtll continue to be used. ' - 

Summary and^ Conclusions : • * . • 

There is much evidence, I feel, to support continuation of the Guidance 
Awareness Program and to "say that from what I olbserved, this year's progranr 
. was a success. Whether or not the program wMl be continued l/ dependent 
upon funding. There is' much support, not only from parents , but .from stu- 

.2 - 

dents .as wel 1 . , - • - : 

Some changes or modifications need to be made io the' program* * One. 
, of tht flfiajor weaknesses- was an attendance ^pr^lem In the meetings held '. 
/ within the -school /ear. It was suggested tjr'at 'the students meet wffh Ihe ' 
advisors who teajA In ^he areas In which the students "are Jnterested. 
/ The coufj^elors are'meetl/tg with the Incoming sophomore st/dents, and aft- 
er flndl.ng out their academic or vocatlonaT Interests, /re matching them 
with .an advisor In that area for the .surrmer visitation. Based upon stu- 
, -dent reduest, surrrter vlsi^tatlons will be scfaedlil-ed nearer the opining of 

o ' if; 
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school , rather thanjn^>arfty summer.' Other modifications wl 1 1 be ttade 

In terms of.revJ^sTng handout materials, advisor packets, and follorfup 

meetings during' the school year. A change which may be a slg/ilficant 

.factor Will be the move to the "traditional time schedule" of classes 

next year, from the present "modular" scheduHng. 

Hy conclusiony^e based primarily upon the firrdings of the. prolect 

directors for the Guidan^ Awareness Program, a^tl^ough I was Involved tn 

, terms of attendance at the initial planning meetings, and meetl jigs with 

the project directors during the school year. I 'feel the success of the 

GAP program def^ends upon several factors: fi.rsf, the dedication and 4n" 

thusjasm of the project dfrectors, and second, the support and c9op5.ra- 

tlon of ..the staff at? Bend SenPor High School, particularly the adminlstra- 

tlon-_3nd the staff advisors, The key word, \ feel, is' communication." 

If the program is to be effective, there must be good communication be- • 

tween.^ll persons involved* in the program, 
•f , •■ . 

The conclusion of the project directors durfng the past year tends 

to indicate thaf an advisor program'at the sophomore level is consider- 
ably useful to both students and parents. Of' major importance was the 
reach mg out into the corpmunity and Tnvolvlng parents In the h6me. • It 
was found that linking the summer home visitation and ongo-ing sdhool 
year advisement was worthwhile. It appears to be a' sound method to 
"bridge the gap"^ for- the student moving from Junior high 'to -senior 1iigh. 

It is my* understanding that .t|ie Guidance Awareness Program will not 
be'expanding to other grade levels within the next year. The success' and 
growth of this program will depend, it would seem, upon public support 
and the economic situation, as well as upon the continued enthusiasm of • 
/ the counsel iftg departrijent and the high school staff. 

. ' : 17 - 
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These are n^y views of the Gultiance Awareness P'r<5gram as It developed 
* *. • ' 

and unfolded during the past year. -It-was a pleasure and a persdnaTre- 
ward to be involved in this program. 1 Would hope to have continued fn- 
volyement in the program as it continues to expand and develops 
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SUMMARY AND CONCLUSIOHS " ( ' - 

. As project directors' for the GAP program,, we feel a sense of acctxnplfsh- 
mcnt whlch^ is vandate<^ In our report- In addltloawe are the beneficiaries 
of the knowledge gained 'through'pur mistakes and fall|ires. At- this poTnt, 
^ ,we are not sure v*ilch aspect — accomplishment' or fanure — will be most 
useful In the'future.' 

i 

The thread of organization In any school program- Is fhafntalned only 
through contact and communication. This thread Is fragile, and can be ed's-lly 
broken. This was the case In the breakdoy/n of the small groups. We were 
Inconsistent in our tnethod of schedu^ng, which led to^student apathy and 
.an Irreparable b/e^akdown In bur projected goals for the year. Voluntary 
student part Iclpaj^ Ion 'In the sm^l 1 groups did not work. , 

We attempted to compensate for this ^jreakdown, by personally assuming 
* the career awareness functions totally In the guidance depa-rtment. We 

'Vr- . ' ^ 

were unable, however, to reach as much of the student population as we had 
'Intended bV using thfs alternate method. 

The credibility of our future recommendations, b^ed on these first- 
hand experiences, will be beneficial to Be;id Senior High School In future ^ 



years. * « ' ^ * 



Our conclusions, bas^d on positive results, Indicate that an^advlsor 
■program at the ^ophomore level Is significantly usefuT to students and par- 
'ents. Reaching iut Into the communlty'aftd the home Is not only useful, but 
1$ essential In fialntatnlng. a personal approacSh to guidance! The concept., 
of' linking the -suW^^home-vts k ongoing school -year advisement 

Is sound. A studint*^* outlook Is Intjtlally Influenced by the orientation 
he receives durlng\matrlculatlon from Junlqr high to senior high.. The GAP 
^ program has, had a bbslflve effect^ on that outlook. 

ERIC" , .. r'\ • . ' -1^' 



Hodfflcatioh'.to a more traditional tl.me schedule of d.asses- for 
r^xt year at Bend Senior High School (nine 45-fnInute periods versus twenty 
.four 16-minute periods) will. In Itself. 'be more conducive to the GAP pr.o- 
gram. This, along with what we'have learned about the types'and kinds of 
materials that can or cannot be used In the g'roup presentations » will go ' 
a long way tova.d the improv'ement^^of the program for next fear. 1 • 

Expansion of t+ie GAP program-to other gra'de levels win not come' 
•^ext year. If this efnbryo program .can hold its own in the Poug^h V/aters - 
of economic slump, budget defeats and the scr^t I hy "of .a very critical 
electorate, then supoort-will grow, and the. GAP program Wl 1 1 become an 

* f 

.negral part of t^he gui dance program for all st^dents at Bend Senfor'mgh, 
School . , ^ V ' • ' ' . 
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RECOHHENDATIOHS 



. It Is rather easy to make recontDendat Ions based on personal experl- 
^ ences. Conversely, it is rgther" d i f f icu 1 r to adhere to recor«„endat Ions 

which are not based on personal Experiences; therefore, any • reco^rmendat Ions 
-made In this report are intended as useful Jnsight and are not Intended to 
. Indicate universal acceptance in our approach to guidance.'-- 

It Is critical that a guidance program designed In a manner slrftllar ' 
to GAP be coordinated by one or two, Indivrduals whocan provide the brganl- 
zatfon and instruction necessary-to carry it out.- A*counselor or admi'nl- " 
stra^or with a strong guidance background should be responsIMe for all 
•aspects of Implementation. The coordinator" must'enl I sf the' support of • 
the staff. Without facul t/ support." th^re -can be no,.advi /or-advfsee, pro- ^ 
gram.. In our district.' we recommend that GAP be' extended to.the j6nIor ^ 
high schools. Th^ faculty Umbers of thg first ' Junior Mgh'schoo I supl 
porte<j the .program^ by Indicating they would assume the, res pons lb I U ty of " 
bec-oming advisors.' 'fUe faculty mem{,er^ hf the 'other Junior high school 
rejected the idea: Only the ,f I rst school .^^is" Included for GAP funding In 
the original budget. * ./ 



After SK£port is assured, consistant we 1 1 -organized Communication con- 
cernlng msery.ces^^dvi^ees. and materials must be maintained. Based pn 
the evaluation of our experiences, we will spend more time preparing advl- •. 
sors for their new role. Also, we will conduct' our inservlces at the optimum 
time. Aggust. when most parents and students are .ready fo,- and Receptive to " 
guidance. ^ 

The manner in which we link,the summer and/'academlc year adWsement 
will be.modifled. Freshmen students at both junior high schools. hav.e been 
asked to sta^^ their major career or academic Interest. Xhese students haVe /l 
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organized into .advisement categories which corr^pond'wi*th our educational 
departments. Eacfi department wiii be asked to establish the Home vlsE.tation 
contact, as well as the ongoing advisement among interested students. Stu- 
dents who are uncerta-in. about future goals will be assigned to a counselor 
or adminJstratdi; Snd later, when a goa>si^sion is rjsa^^ed, wi I'l be reas- 
signed to the appropriate department.- This neftv approach to the academic 
• year advisement should strengthen the^asic need for Snd interest iii advlse- 
ment f,or the students .-;^We also anticipate that this format will encourage 
teachers to pursue advUement sessi'ons, where their subject interests are 
involved. . ' 

Our Career I n forma ti oh System program will be implemented In two ways. 
First, the curriculum materials developed to assist the students in using 
the needlesort ^ 1 1 be integrated Into approprIa4fe subject areas as ^' part 
of* the curriculum. Second, the computer C.I.S. program-will be Included > 
In our new .guidance center and will be the heart of our career materials 
lab; ^ ' ' 

We have learned that the fatul ty Advisor is an important supplementary 
figure In^xareer advisement; however, he does not replace the counselor as 
*the primary facilitator of career awareness and exploration. 
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APPENDIX 

A. Bibliography 

B. Materials Devel6ped * ? . * 

Advisor packets 

Essence of GAP , »► " 

Responsibilities and Rewards . ^ . . * ' 

Career Curriculum ^ , . 

Resource Time 

Home Visitation Form * . 

Sophomore Forecast Sfieet 

« 

« 

C. Project Surveys 

Advisor Evaluation ' 

Parent Evaluation 

Student Evaluation" 

' •* 

Parent and Student Achievement and Goal -Questlonna I re 

D. ' Mlscel laneous ' • , .• • u 

Publicity 

Consu^tants ' * 
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r, 

MATERIALS DEVELOPED * 
Advisor Packet List'^ (Inservice handout) 
Essence of GAP (Inservice handout) 
Fffesponsibilities and Rewards disservice handout) 
Career Cufrrculum (inservice handout) 
• Resource Time handout. ^- \, 

. Sample home visitation form > ^ • 

, Sophomore Forecast form ^ 
GAP Program Coordination Chart 



^■VIS^ PACKET*' 
.Each advisor's packet should contalA the fohwihg iteris: 

/ai\aVle. . ' ' 
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U ' Student's sample schedule, If a'vai\c 
*2. Student handbooks for each student* \ \ 
- 3. Master schedule for each student. 

, . : \ 

• Cdrfrculum handbook -- not for. each student 
. 5; . Forecast sheet for each student. • 
6. Resource time handout for eacl^ student. ' 

Parent survey. 
0. Students sui»vey. * ' - \ » 

9. ^Adv^soV report form * ^ ^ 

•t9. Time schedule and/or schedule cards,' If avaYfable." 
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*These materials-were cbvered completely during- the advisors Inservlie, 
prKor to home visits. • > . ' • 



THE ESSENCE OF GAP* 



It Is crftJca.l to the success of .thls program that you as an advf-' 
3,or understand It's ideals and objectives. Our students and t^elr parents - 
win gain an understanding and appreciation", for thefr high school and Its, 
opportunities if you relate' to them wiVh knowledge and confidence. '• ' . 

The parents and students must be made aware of both phases of the ' , . 
program. First, you are vi.sUing the'i r home to provide Insight. lafoma- ' 
tlon artd general assistance which wll 1 help the%tudent_j/Jjust. to, the hygif 
school more readily. Seconal, after school begins each student w1 H have 
you as an advisor tnrou^out the entire school ^ear. .He or she will meet 
•Wtth you in small g.-oups and Individually throlighoot the. year. Academic ' . • 
, Planning and career awareness .as wgll as.genera^^advlseffent will* take, 
pictce f+i the groups. • * \ " • 

It Is Important that the.student feel free tb vi^t yo\lndl vldyal ly^ 
and e^^lish peVsonal contact. You will not be .expected to be the-s>dent»^ 
cou^fgelTor. so, feel free to refer him to Jeff Heath if you Uck ne^ssary ' 
Information or knowledge. The counse lors -wi 1 1 provide you with materials. 
Ideas, and the' necessary Information to conduct small groups, but there 
will be room for Individual, styles and^roaches. • , c 

•It will be necessary tp 'call short meetings to discuss the ^oup ad- 
visement program periodically. . FlnaMy. there will be a final evaluation 
at the^end.of the school ye'ar. which wljl be fesed on parent, student, an^v 
advJsor Vi^eactf^ to th^ program. ' ' 



* dne copy distributed afW lf|ltial GAP advlsor/s meeting 



28 



GAP ADVISOR PROGRAM* . ■ ' • ' ' 

These are th^ responsibH It les you can expect to assunte as a GAP advisor : 

* « 

^ 1. Meet for a short ^l^serv^ce to prepare you for the visitation program 

2, Contact the parents of every student or) your 'list (approximately 20) 
and set up an appointment to visit the hoit^. 

3. Visit every home prior to the pre-reglstratlon per lod .before school 
.begPns. August 13 or 1^ would be the optlmuro'tlme to bagl-n; ticwever 

your visit.atlon schedule Is jieslgned by you. 
a/ Meet for a post-v(s i tat Ion meeting to share reactions to^the home 
visitation prograrft^ and 'p]ar\ for the ongoing advisement program 
. during the school year. - " • 

5* Meet with your group during the school year. The frequency and 
times have not yet been determined. A periodic assembly schedule 
with morning meetings Is one optiQn' for group meetings. 
6*. Contact the parents toward the end of the year forv eyal uat loir and 
^ 'feedj^ack.. 

There are rewards: 



1. Persooal contact with parents In a non-judgmental, relaxed" and 
Informative manner In the privacy of their own homes* 

2. Th^ satisfaction gained throii)|h personal contact with a small ' 

, group of kids, .who are not necessarily your students, as a friend 

" * - . , if 

and a'dvlsor. 

3. An hourly salary which Is commensurate with'your teaching salary. 
^4. What you are doing Is an Important educational step and could be 

expanded to other^chool, and other districts, If successful"* - 

*One copy distributed to each advisor. ^ 



CAREER CUUfttCULUM * 



iNTRODUCTIOflT 



The tone or atno',phere of t^e class f s .jetermined in this ri rst meeting. 
A good dlagr^ and/or.- frame of re/erence Js Eric liyrne's model: / 



iielat ^o^shil 




f N ^ 




F.un 



^hM^) 



Explajn-how, accurding to Derne, all are caVabFe -it any age of p-Iaying-' 
three rolesv. Tbpse role^ can cause conflict in relationships and must' 
be understood. In many cases, the feacher" assumes the parent role and ■ 
the student, the child role. This is a superior subordinate relation- • 
ship and can cause rebellion.or withdra'wal In the student. 

"The majority of the time, .ve will be in the adul t-to- I'duit relation- - 
ship, learning and worklnj together with mutual respect." This is a 
productive-^-elationship, where real gfbwth and learning U fostered. 

With, this theory iq mind, dj.scus* how the various relationships in ^ 
job situation c.an produce pl^oblenJ^. Is it easy to work for someone, ' 
for example,- who plays parent and forces you inti the chil'd role? Is 
It necessary to sacrifice yi)ur ^dult feelings at times, when the employ- 
er forces you into feeling like a child? What is the nv^st productive 
re ationship? Several examples' may be elicited from the class to 
stimulate class discussion. The' f I Imstr ip, "Trouble At Work" may be " 
presented in conjunct ion with this topic. • / 

COflCLUSlQfJr "^e students we worki:! with seemed to understand and 
relate well t^ this transactional theory. They especial ly enjoy 
personal exprfTpleg^ of the various types of relationships In' the model . 
1 used onej^ample of a yourfg girl being a chil l (playing in the 
mjdj; a pare>vt (scolding -her don) ; and an adult (making cookies with 
her mother; alT^ln a short 'period of time.." 



teferences: I 'm OK - You're OK. Harris . \ 

' • Canes People Play . Derne ■ 

•FR?r'* "«terials wer^ explained In an advisor Inservlce, to prepare for the ad- 
tl^^nent group. Materials are to be used as pre<,aratIon for the CIS Quest needlesort 



CAREER Cl/RRICOLUM. 



HOW 00 YOU MOTIVAFE STUDENTS TO SET GOALS AND PIM FOR THE FUTURE? 



Share with the students your feelings about trying to teach them 
to plan for the future. 

have a problem. I really feel frustrated and evfen a little 

Inadequate In trying to get you to look at your future/' 



**ft's always difficult to really 0lan and make decisions for the 
future, even when all of the conditions are right." 

rt. Future conditions change. 

Q\ Your attitudes and values change >as you grow older, , ^ 

V#iat other factors are there that prevent you from making decfsionii? 



4. 2. It Ijs* even more dlfflcul.t for you to think about what you will do 
In Ihe future. 



Ask ihe students to give some reasons. * 



Little experience 

(young) ' \ ^ Parties 




friends 



Romance ' Don't really care yet ^ 

Job 

3. How, then, can 1 help. you look at the future, make some plans or 
set sofne goals? Can you give me some Weas? Is ft Important to 

you? , . . ' 

You may need tq start the discussion by asking JiWfylduals If their ; 
future. Is Important to them, ' ' C 

Share examples of Inadequate decision making. MOT TO DECIDE IS TO DECIDE. 

You can change, the direction of your future. How? Shat'e examples. 

General goals with several alternatives are not as' difficult as specific 
gopls.. ' , * - 

ERXC better and be happier l^f you are plannhny for Uie future? 
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CAREER CJjRRICULUtt 



\n the first exercls^; we asked the students to state an 
estimate of their monthly Income as a f rrsftfme 'ertploy^, 
r Til f° W^'^ ^ ''"^Set for one mo^ith. Theyi^hen com- 
pared their budget with the Income they estimated, ' 



PURPOSE: ■ ' - 

.In this -session, the student \s asked, to compare In. greater • 
depth his job income with his monthly budget. The purposd Is 
to discover If they areccompat lb le . If they are not. ^the sty- 
Jent must decide on necessary changes. The budget Tnukt be re- 
duced, or the Income increased. ' . 



HETHOO: 



II 



in 



IV. 



S.tudents are asked to consider the options available for 
Increasing job Income. These would Include the "push and 
pull concepts" as defined by THE PETER PRINCIPLE . Another 
option would be Increased trainlng'and education. 

Geographical area Is considered relative to job types and 
job Income. Students are asked to cons ider the'ef fects t 
of locating in certain areas relative to their ^lersonal 
budgets. A United States-map Is used to aid in describing 
the economic realities of a particular region. ' ' 

Each student is asked to cons Ider thetfr Inge benefits 
rel^ated to various vocational choices. Items sCich as . 
retirement, medical, dental, and expense account bene- 
fits are discussed, relative to individual budgets. ' ' 

Finally, each student Is askec/ tdXcons idfer ways f6f 
decreasing his budget. Ideas consPdef-ed are tfar pools,' - 
co-op living arrangements, low cost >houslng. etc. 



CONCLUSIOHj 

by identifying problems betl^^en job Income and^rojected living 
expenses, it Is hoped the -student will develop a more realistic- 
attitude toward a vocational f>leld; It Is aljo hoped a more - 
s.erious at^tude will be; 'developed In terms o'f making a vocational 
cnoice. 
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CAREER CURRICULUM 



In the second exercise, y/e as'ked the students to compare their 
projected ihcome'^vith their budget In greater depth. The con- 
cepts of THE PETER PRINCIPLE , geographic Impact on Income, and 
fringe benefJts were Introduced to the students. 



PURPOSE: 

In this session, the student is asked to question his motives 
for choosing the job he dW, so he will better understand the 
reason behind h\s\ieclyfbn for choosing that particular job. 



METHOD: ^ ^ - ' , 

The students are g*ivea 5 " 10 minutes to list theiP* personal 
reason^ for choosing a job. Reasons are listed in priority, 
with- the strongest reason first., A master list of reasons Is* 
developed;on the. board, and discussed. Aru inquiry approach is 
used: ""^"^ 

What values Influenced the s^tud^nts decision? ^ 

• How important is money in determining job choice'? 

Could the students reduce the budget they previously dqinpj led 
and still be happy? . . : • . 

What items woul^ they cut first?* 

How will you ever know' If you w^ll be happy at a job? 

Should'you have a strong IntSVe^ in your job, or iS' a job 
a job? ^• 



CONCLUSIO'N: .. 



This exercise leads to an exam I nat i qijx of, the 'quest ions In the 
Career Information System which deal With interests and ' 
attitudes". ' • " * ' 



■ O 
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PURPOSE: 



METHOD: 



Students are asked to place themselves -i n their first 
experience with cbmplete independence from tijeir par- 
ents. They have just moved away from home, and also 
have completed all the schooling or job training they, 
intend to acqu-ire. 

As ao independent adulr experiencing the real world, 
they will be faced with economics ar>d budgeting. The- 
f4rst question that will be asked is how much money 
per month will they-need in order to be able to Hve 
comfortably. They record their estimate on 'a sheet' of 
paper. ^ Next, they are asked to state the occupatFgn 
or occupations they feel they will be engaged In, at. 
this time. Responses are recorded and" their paper Is 
turned over. 

Without considering the figure on the opposite side of. 
the paper, the class develops 4. monthly budget. Each 
budget is different and f tts" the values of the student, 
'but the generat areas within the budget Sre determined 
the group: rent, uti 1 1.tles',' food and au^to. The - 
teacher may use his own .budget as an example. After 
this analysis is. completed and the x:ategarles totaled, ' 
the, students compare their original estimate wlth'the 
-one based ori a budget analysis. They are a'lso^asked 
to compare this figure with thejaver^&ge starting, sal- 
ary of the position In which they are erffployed. This 
is dls^cussed and evaluated openly* in class. 



CONCLUSION: 
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* I 

This technique forces^the student to check the reality' of his 
financial goals. It forces him to examine his ide^ of a comfort-, 
able living, the degree of -congruence between his Job choice and* 
his desired "standard of living. He must deal with his perception 
of IjTdef^d^nt living versus other Individual perceptions. The ^ 
stude>t 1^4^11enged as he Is forced to examine hts future. 
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This^ Is one exer-cise in the career preparation prpgram given ^ 
prior to the Occupation Access Inventory Survey. The f5urpose 
is to give students an experience which will help them under- 
r stand the queistlon in the survey pertaining to their desire" 
for future Income; i.e., how much money must you make before 
you woyld consider working In a job field. This Is question ^ . ' 
#25 In the CIS survey. ' 



car'eer curriculum ' ^ 



PURPOSE:- 



To develop the students' awareness of. eye accuracy In some- 
occupational areas." 

» ■ ^' ■ 
METHOD; • ' • ' , . 

/ 

Several paperback books, with interesting covers, are chosen ' 
by the counselor. Th^e class may be brolcen ?nto groups, but 
this exercise is effective with eight to ten students. sThe 
students are allowec^ to look at a book for five seconds, then 
are asked to describe what they 'have seen. Normally, they 
win be unable to c/lve any real details of the cover. Before • 
Showing the second/book, ask the students to really perceive 
the bobk cover in /detail. ShcM several books, to give them 
Insight tflto the!/- method of Isolating details. Are they 
good at this? Do they like dojng It?. • 

Another eye discrimination test can be used as a follow-up. 
Use a number progression test, with errors on large cards; 
e.g ,- 2 - A - 6 - 9 - 16. Flash the cards and then have the • 
student write down the erVor on a sheet of paper. Ask questions 
such as, \4iat kind of Jobs would 'require good eye discrimination? 
uan you give a specific example to show its importance? A 
brain surgeon and a detective are^good examples'.. 

* 

CONCLUSION: . ' 

' ■* - ' 

Students find this experience enjoyable and It does provide a • 
relevant experience In the area of perception. 



CAREER CURRICULUM 



PURPOSE: . ' 

To^clarify the dif ference'>betwfeen aptitude and Interests In relationships 
to occupations. 



METHOD: 

Definition of aptitude and interest is 5ollcited fr^ the sUJdent 
activities: 

The class was divided into groups of five, and asked to put the 
• fol lowIng-acHivi ties ihto an INTEREST or APTITUDE heading.- 

, working on car.engir^es 

putting nuts and bolts together - ( 
sewing 

reading a book for fun ' " 

adding a lls^ of 3"dlgit nujnbers . , » - , 

readj'ng a typed -paper for errors * ^" 

playing pool • * ~ . 

driving a truck 

using a computer^ 

working with animals ^ 
fishing and hunting 
' ^ . tighten a screw on a pair of glasses 

measure amounts of liquids or --sol ids accurately 
^ listening to the news for specific information 

writing anr ad for the paper ' ' 

solving mysteries or puzzles ^-x • 

thread Ing a needle 
, building thlngs^ 

The group then reported back to the whole class ho// they listed 
the activities and why.* What Is the d t f ference between Interest 
and aptitude? Can sonie of the above activities be. both? Can 
you have Interest without aptitude? - 

The students the/i develop a definition of apptitude and Interest 
upon which they all agree. ' 



CONCLUSION: 

Many students did not clearly understand the. dlfiper^nce between inter- 
ests andVapt I tudes . A common definition Is useful to the students 
when they are responding to the quest lon^ .under these sections on. the 
CIS Questionnaire. 



CAREER CURRICULUM 



PURPOSE; 



'Vtorking with people' Is the major-focus of this presentatlpn. 
This Is an area of Inquiry within the Career Information System- 

Is to evaluate his feelings pertain*- 
ing to the question, 'Uo I want to work with people?' 



METHOD: \^ 

The group will be ast^d.to accompljsh a task which can only be 
completed throuah woVklng «s a group, v In thl-s task, discussing. 
^ bargalhing.. sell Ing. supervising and assisting are necessary 
functions. 

The group is asked to solve a mystery. Each student Is given 
a separate, unique clue. Cl^es cannot be passed around or 
collected, uut each perSo^^cran share his clye verbally. This 
Is the orily directive that is given. The counselor must stay 
l^the background but also must be perceiving carefully the 
reactions of Individual Members . After the group has solved ' 
the mystery or given up, the counselor stimulates self Inquiry 
discussion. Questions are asked such as: 

Do you really enjoy cooperating? " . • 

What did I contribute to-tl^e group? 

Did I enjoy persuadfng others? 

Did I lead or Follow?^ * . 

Would I rather be working plone? 

Was I' comfortable working In a group? 

• ' • ■ ■,■ ' c^- ■ • ■ 

CONCLUSION: 

No single activity can be used to detehnine whether or not we- 
enjoy working with others. This exercise Is meanjt to stimulate 
thinking and awareness so the student is no^ answering, the , ' 
•qucstlof^tn thU area of the CIS without orlor thoyght. 



Reference: ^earning Discussion 'Ski 1 Is Through Games 
Stanford, Citation Press,' New York, 1969 
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PURPOSE: 



CAREER CURRICULUM 



Ta promote the'student g^er^l iH^rstandln^^.of the CIS Quest- 
ionnaire, through a group^ .revlew/e;^rclse, Thl^s is th'e flrjal 
exercise before the student uses /the needle sort and the com- 
puter Quest program. • ^ 



METHOD: 



/ 



The students in our groups developed the rules for the f}^ 
form of this exercise. It is a variation of t)1e TV gam^,y^What* 
My Line7.^ CIS questionnaires ^re given to each S'tudecft/to be 
used ^s references for asking questions. The teacher/ pr a stu" 
dent, may begin by writing down. an occupation title on a plece'^ 
of paper. He then challenges the class to discover his identity 
fay asking que^stions. Each question must be answered ej^ther "^yes 
or *no*. Lvery 'no' answer Is deducted from the tot^of ^twenty 
questions allowed the class. If fhc class^es. not guess the 
occupation, the individual^ remains to challenge the class again. 
Any fnember of the class may ask ^?uestions; however, if he names 
a specific occupation and Is Incorrctt, he is cUmfnated from- 
that round. When a stildent guesses the correct occupation, he 
replaces the challenger. Occupations may be chosen from those 
listed In the back of. the questlonnairje. 



CONCLUSION: ^ ' ^ 

• > 
In chQOsiag careers ^nd using the questionnaire as a reference, 
students become more familiar with the relationship between 
the questions and 'the occupations. Although they may begin 
askfng questions wi thouf consul tt ng ' th<^. quest lonnai re , they 
soon learn that the categories^ in the questionnaire are extreme- 
ly iistfulvend can Increase their ability to narrow the field 
of choice^ 

This exercise ^as used eS^fcct i vely. wj th sophomores who. are . 
enrolled In a basic skill development class. 





■ WHAT IS Rg^OURCE HHE? • » 
Resource .tTine is a term which was developed to-<iescrlbe the^u/-" 
s'cKe-duled time in a student's dally program under the modular sch 
system.. Unscheduled time can befused'In-a wide variety of'prodt^ 
ways. . ' V. 

Primarily, resource t1me\ refe/s . to on-campus unscheduled\,ii^. | fetu 
^l^Us-'have^ i wide range o^^ions available. - The following list should* 
determine whit YOU can do during free. time. , 
mRY is open from 8:00 AM until 4:& «PM. There are two 
full -timeXi bra rians and sevffr^l aides who are available to assist you in 
findj^ necpss^-ry m^ter i^Os^yaasses 'cjr reading materials for your per 
sjshal pJe^ure. Tfie Ubrary/^^ I oca ted /in the east section of Bowing. 

B. The STUDENT/UNlO^ND CAFETERIA provides a ^social^jneeting pi 
for students, as we4 1 -place to eat lunch or a morning snack 
student, union is open fronj-8:00 AM untl/r|f:00 PM, and teachers ar^avail 
able for help, and advisement. The Student Union is located at .'the end - 
. of B wirtg. * ! , " \ ' - ^ 1 

C- The^UDENT SERVICES TRAILER provides students with a w.Ide'varl- 

\ 

ety of counseling and guidance services. Each counselor coordhates the\ 

'. ' ' - ' ^ ■' ' 

services for his or ber particular class. jStudentrs are invited.totdrop 

^ i / • 

by-at any time to recejve ass i stance ,--oc,Jjist to visit. Apf)oihtm^nts, 
can also be made In advance for" the 'student' to meet with the counsejor 
of his or her choice. The Student Se^^lJii^"^ Trai ler is located between 
. B,and t wings". ' > ■ • 

_ ^ D.. .The ENGLISH RESOURCE TRA'ILEI^ Is' a^ffav^p "for fc^iose students who 
are Interested In reading In a, quiet, relaxing' atmosphere, Reading rf^- 
< erials which will satisfy many, In'dlvfdua'l interests are- aval iable f'rom 
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the HBSOurce center aide. -The English t^ai^er Is located between'? and 
C wings. ' . . - 

• E. The SOCIAL STUDIES HESOURCE ROOM is located at^e east enil of • 
Bwing. A full time aide^Ml assist students in finding materials rele- 
vant t#HSOcIal studies. Many, students use this |room as ^a study center. 

F. One of the most active resource centers is the HATH RESOURCE 
ROOM. AJl of our math-^,, teachers have t^>eir offices in' t^hi^ centlr, so a: 
student can ^Iv/ays receive help.from one bf the-^U^h^rs . A'computer telm- 
inal is located here, in addition to calculators and adding machines. 1^ • 
is. located at the east end of C wing. ' ' ,- • | 

G. The BUSINESS RESOURCE CENTER, located ^ro%s fr<^m B-11, is \j 
a larae center equipped with typewrhers, caUulators, adding mackineg^Jd- 




ynieg -card machine. Many students /do their outside l|usinejs-^ 



In-tjhls center. Man^ 

" ■ / 

aval I 



nter, so are 

H.. • The VOCAf^ONA 



^TIOI 



on the ,buslness teacher/ 
Mablfi .to ass,(s/t the ■si 



1j 



gnmentS/ 



the wood and metal shois.l A ful 1 tlma^Jdk^ 



ies located In!/thts 



^wlng betwe 



ng career informat ion.j She mainta^nsta /tie of 
to prospective employers. 
AdblTIONAL OPTIONS: *\ . . ^ 

1. Independent study M P^. See the Instruptors. 
^2. Shop projects; I.e.,W^afi\ woojj; agriculture.^ 



tu^nts /n flnd^ 
ri-.'t' timk jobs y and Ve- 



• 3. Music instruction and\practlce i]i the Music DeRar,tWi\t. ' 

A. Rap grouf5s are scf^^dulfed In the Student Servi<^ Trailer. 

5: Many stu/lents f ind Vi t .pos^ible^ Tnclude-'a p^a*rt-time jSb 
thei.r da/Ily schedule. \ " , , 

• ' I \ . ' '. \ ' • . 

: J^nd reniembe/r, al 1 teachers are available in their offices when they 
are hot schedulid.in tjie .class-room, foh tutor ing advis In.^i, or Just" rapping. 
^Each^ teacher's schedule/is posted on the classroom or offlc^ dpor! ' 

Wsi ta?LK.^I''? ''^ t""^ sophomore and Ls ^f^^eitt^ r i !g. the 'hom^ . • 
v.s.tatlon-to:asslst.tfr. student in rearplng tVus'e M^Wheduled tlm^'. 



)ate • 



^raduat^ion Date 




fRESHMAN 



*equ?red \, ^ . 



1st 



cience 
lath 
E 



History 
lect f veSs 



SOPHOHORE FORECAST FORM* '/0 ' " 
_ ' Name 



Address 
Telephone 



1^ 



2nd 



Requ i red 
EngUsh 
Health ' 



SOPHOMORE 
lit 



SENfOR 



Requi red 



1st 



' "Modern Problems 
Elect F ves 



2nd 



e^lth i?^ . ' . 










lectives^ 




E lectins 






r 








\ 










^ . . 


• . JUNIOR. . 










s^qutred ^ 




— 3 ^ 




« 


iglf,sh • • . ■. ' 



2nd 



ea of interest W long range goals"; including 
reer plans'. r 



■ / 



Student's Signature 
Parent's "Signatijre 



Advisor's or Coun- 
selor's Signature 




_ *Advfsors assisted eve'ry sophomore advisee t;o co(nplete Jthfs' forecast form. 
O lulKn. ^""^T!! were ccfllec ted by. the sophomore coynf^or and utilized fn 
gn|(-W<lance conf^nces jfurlng the year. 
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. Project Surveys 






Advisor 'Evaluation* 


V 




Student Evaluation ' ^ * ^ 






Parent Evaluation ' . ' 






Parent and Student Achievement and Goal Questionnaire 
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ADVJSOR EVALUAiTIOH OF GAR ' 
(based on responses from 22 program advrsors) 



1. .Should the program ^e continued next year? 



Yes 



(20) 



90.90% 



Only sophomo'res 
Why? 1 



(10) 



Expanded 
Why? 



1. Not enough faculty for all of student body 

2. Keep as an Introduction (1) 

3. Time element \ (2) / 

( 8) ^ ^ 
J . • Public relations (3) 

2. Helps students (l) 

3. Students, need more^ orlenta^(Ki .(1) 
k. Older studenjts could also beoefit Tl) ' 



Only sophomore and new students 
New students (^) ' ^ ' 

Why? ~ 



(0 



* 1. Observation of the sophomore c-lass. says we ' 
f^}\ed. They seem to have a fajse sense of 
^ • . securf.ty. (1) *• . 

How do ybujeel the- advisor should be paid? 
r'. A flat rate per vJslt. (11) 50.00% 

2. - 'A flat hourly rate, yjch as $9.00/hour (6) 

3. Base rate on your experience I/icrement (2) 
A/ No opinion . * (2) 
5*. A flat rste per visit, or on exper-Ience' (1). 

Additional suggestion^: 
> a. plus milage (l) 



27-27% 
3.09% 
9.09% 



(2) 
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b, pay 'n such a way that time is worthwhile (I) 

♦ * « * *• ' ' . * 
c' pay according to* total time spent on prpgram , (1) 

* ■** ^ 

^ d. .any method, as ^ong as you know In advance (I) 

• , e. by separate check set aside frora basic salary (2) 

■ • ' ' • { * 
What woujd you determine to be the most valuable aspect. of th Is ..program? 

* * * ^ . 

1. Public relations (5) - " , ' ' * ' 

2. f Clearing misunderstandings with parents at meetings (S) 

3. • Personal in-,home contact. • (5^) • 

^ • 

k. Shawl ng parents we care. {k} 

5. One to one re^atIorlship (3) 

6. .Familiarizing parents and students with the high school (3) 

7. On-goiag relationship (2) > • - • 

•8. Sophomore 4>repa rat i6n '(1) c • • 

3. Advisor knows s tudents' d 1 f f erent from those In his classes (1) 
^Vft^at.was the least valuable? • , ^ 

1. Physical aspect of helping make out sched.ules (4) 

2. Poor attendance ,at small, groups • "(2) ' 
3.. Cifferent questionnaIres\ . surveys (1) *^ 

Would like to be advisor,, but not pl^ay counselor role (1) 
5* Conflict wltjnin staff over pay . (1). - ' ^ ^ ' 

6^ GAP at-schoal meetings (1) ' . ' • ' ' . 

7. Activity penlod meetings attendance should be required (1) ' 

8. !> rogram developed to more time and meetings than I wanted to take on 

9. Paycheck, lumped wit;h salary, was dVertaxed (1)' 

10; 'None*. . (10) ^ • ' . ^ 

Are you, as, advisors, receiving enough materials and ass I stance^ from 
'•^he counselors? 

yes (20) , 90.^0^ 

No ( 1) i*.55l ^ ' ' 

Mo answer (1) ' 



2. 
3. 

5. 



6/' Please c«i4nt on *ny aspect of tW." program 'that 'has not been covtred.' 
Kids don't show posf-GAP Intei^est during school. (!) 
Need more time oD'tsIde for Ind^vlduaf conferences (1) 
Parents expressed favor of pri^ram for next ^ar* (1) " ' • 

Counselors should not have gr6.u^.s . so/they can heljj other groups (1) 
Should have less frequent meetings wrth parents present (1) ■' 

^' ^^^'9ned to groups, bring th^^ 

introduc^^n (1) • , 

7. Groups will be too big In a cduple of years ^(1) ,. 

8. Not enough faculty to handle program (I)' 

9. Should run schedules on computer (1) ' ' 

ITT/TJT ' "^""^rj ^"'■"'"9 P'-°^"S. except ^ 

Tor the social aspects (1) . ^ 

iV School meetings should not be a CLASS ROOM situaflo^i 

12. ' Need closer contact with students \]) 

13. Program Is of vast faeneHt to students, parents, and teaLhers (1) 
U. Need leadership available alj sun*^er •(!), 

15. Need a more thorough, I nserv fee * (0 ' 
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■ AOVpSOR £VALUATIOH 
SUHHAlfy AND CONCLUShONS 



■. ParMCpaUon .H, ^cuU., We .oped ic ...„„,h o.. adv.sc. 

evaluatron, wfiat faculty support we obtaJn^w f u ' 

J- ^^o-- the program, and where we 

coQld Improve. - . 

T-e results the survey were e„cura„„,. as „e,, as ,„for„at,ve. 
.. KInty perce. of the_^adv,sors i„.,cate. that ,.e prd,ra™ ,.ou ,d .e con- 
• t.nued, More than half favor.d a soph<^re program only/ One advisor ■ 

felt we gave the sophomores a "f:;ic^ . • ^ 
- . ^ " ^ • ^"'^^ ^^"^^ of security- and voted to dis- ' 

contlnuQ, the program. 

_ our greatest problem („ the' area of advisement conc.rndd the area - 

of c«.pen,it,ch. PWnt for su^er-vlslta.lons were c^easurate with • 
professional teaching ti^, hoover, th^ .anner of payment was not accept-' 

able to some. Host teachers felt a flat rAt. n.. • > ' - 

riat rate per visft was, equ I table. 

The administration and staff have examln»w " ' 

nave examined the^payment problem. We do 

- not anticipate any problems of this nature' next year. 

: Nlnty percent of the advisors' fel t they received adequate materials 
and assistance frc th. counselors. We are planning fo enlist supp^t and 
tram advisors for next_ yeaVwi th" the results of thi's evaluation ,n ;,nd. ' 
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STUDENT. EVALUATION OF THE GAP PROGRAM 
> • (basied on response^ of 102 sophomore students atBend High)/ 

,- 

Was. the summer visitation useful to you? 
Yes (78.) 76.^7% 
No (23) 22.55% 

No answer (1) * ,$8% 

I f yes , In what way? . 

I. Sophomore student- (fs) 

^ ' \ / 

'2. It showed and told me what to expec^.' (I5} 

/' 

3. He told me a lot of things I didn^t know. (7) 

4. Showed me how my schedule work^/. (8) 

5. Helped me know what wo^Jld h^en at registration, 
• 6. Helped m6 find classes. (3) 

7. Prepared better. (5) 

8. Plan schedule ahead. ' ' (3) 
. , 9. Made things m^re uhderstan'dable. 

10. Not so scared. (1) 

11. Knew someorie/at the high school. 

12. Scheduling. (I) 



(3) 



(1) 



13. Yes, but'he signed me up for a class I couldn't get into 
because, of the bus schedule. (]) 

Told me about football. (1) 

15. He didn't come, but I was appointed one. (1) 

16. Hade the load easier. (•) / ' ' 

17. Leaving town and working at one of t^e lakes.' (l) 

18. Working and getting to see'new things. (l) 

Were the GAP groups that started during the school year helpful in main- 
taining contact W:ith your advisqr? - ,• ' ' • 
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3. 



YeV (V6) " 15.69% ^ ' • 7 ' . 

■No (86) 8if'.3U' ' - . 

Si'you? '"^°'^^'tlon about Jobs or occupations which was usefu^ 

• f- 

Yes (20 1.96% " ^ . ^. . 

No^ (97) 95.10%. , 
Un"dectded (3) 2.94% ^ . 

If yes, how? 

1. I knew everything they told me. (!) 

2. /n^Idn''t know what I wanted. (]) / 
^ 3. Wot from the GAP program. . (]) 

Did you receive help and/or information about classes from your advlso;? 



Yes 


(51) 


50.00% 


No 


(50) 


49.02% 


Undecided ' (!) 


.98% 


Would you 


1 ike an 


advisor di 


Yes 


(25) 


24.51% 


, No 


• (70)* 


' 68.63% 


Maybe 


( 3) 


2794% 


Optional 


( I) 


2.94% 


No answer 


( 1) 


.98% 



Wbuld you like to have a Guide Room or a ^eg Room? 
Yes (15) 14.71^ 

No (85) 83.33% 

Ungleclded (2) 1.96% 



Yes 


(44) 


43.1% 


No 


(56) 


54.9% 


Maybe 


( 1) 


.98% 


Doesn' 


matter (l) 


.98% 



^ uoesnc matter (]) .98% ., 

m . 50 



*8. If GAP gfdups were to run throughout the school year, what kind of In-* 

formation or service would ^o^ like to ^ee provided In this program? * S 



. \f 


job Information • (18) 




2." 


classes, courses fl3) 


- 


3. 


credits to graduate' (k) 




4.. 


classes for cqllege (^) or job (3) 




5. 


what to expect v^hen ybu go to college; enrol Ifhent, 


etc. (3) 


6. 


don^t want it, don't care (2) 




7. 


no year-round school (3) 




8. 


1 never went to the GAP group (2) 


t 


S: 
10. 


grades . (2) 

V 

job credits (2) 




11. 


information on year-round school (1) 




12. 


1 would like to see more GAP meetings, ^ (0 




13- 


they shpDld make the 'GAP groups more interesting because too 
many kJdS didn*t go. , (1) 




only liked the summer thing (1) 




15. 


help when you have a problem- _ (2)--^ — ^ 




16. 


occupational 5 




17. 


teacher from the subject you are in (1) ^ 


* 


18. 


how to get a/^otmd worthless required classes, like 


PE . (1). 


19. 


have smaller groups (f) • • .a 




20. 


intelligence tests (1) ^ . 




21. 


pick things that are interesting 


• 


22., 


pick ^our own GAP group that you want to'be in more people would go (l) 


23. 


learn rnore- about what'^ going on around schdol 


(1) 


2h. 


discussioms about how Bend schools are run (1) 




25. 


dance> () ) 




26. 


attendance ' (i) 




27. 


follcv/ing events (ij • ' 




28. 


special trip' ' (1) - 
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29? donJt make us come to winter meetings \ 
30* no meetings during school (1)' 
31 • the people (1 ) 



(1) 
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ANALYSIS Of THEySTUDENT EVALUATION - ^ 

A rarfdbm sample of 102 students Involved In the GAP program was taken 
eight months after the sumojer visitation. For thl$ evaluation, the ^P' ^ 

• ' - ' ' - ' X 

program Is broken down Into two .phases: 1. Summer visitation, 2. Pro- 
gi*ain of regular scheduled'^meetlngs throughout the school year y/Ith GAP 
students ^nd their advisors. j ^ ^ 

The summer, visitation was a visit to the home of each Incoming sopho- 
more student by a teacher, administrator or counselor. The purpose was 
to answer questions that parents and students, had about entering high school. 

Of the students polled regarding the personal value of the summer, vis- 
itation, l^,kl% reacted positively, Which i^ a h igh- correlation with the 
parents of these students who were also polled. » ' 

Space was left on the qu'estloi^nalre far students to comment on the 

• . .* ' ^ 

visitation. .All of the comments ^^ye re very poslMve- that the visitations ' 

were of value In helping stydents ^djust to a neW'5 ituatlon. . 
\ ' ' * * 

At the time of the summer visitation, a questionnaire w^ ^glven to 
those students being visited. The purpose of the que^ldrTnal re was to 
gain Information In rtegard to how the second phase of the program could 
bekti be put to use. the results Indicated that over 'half the students' 
goals or career choices were In the professional field, that they saw the 
school as preparing them for fojrther education, and that they looked tO' 
the school for guidance In achieving thes^' goals. With these and other 
conc'l-uslons in mind, the second phase of the program was/'planned — reg-. . 
ularly ^cheduled meetings during "the school , day, on a monthly basis, with ^ 
the advlsof and the groups of students he had visited during the summer. 
Of the students polled In regard to maintaining contact with their advisor- 
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after\|ne start of school, 8^.33%^ felVtJiat the regulTTmeetlrrg^d Id not , ' • 
help them maintain contac^ with their adv^soV. Attendance was not t(>anda-* \^ ^. 
tory at theste meetings, and roll.^s not taken. Because of\he ^lme*\fmrta" \^ 
tions, either the first thirg Tn theSporning, or the last- ^thlngMn .the af.teW ' 
noon, , absentee ism was very common In eVery group. , ^ ' '[ 

The students answering the questionnaire were, asked If they would Tike ' 
to have an advisor for their junior and. senior yeafrs. Negative responses 

. * 

totaled 68.631, but 43^13^ answered that they would like to have a GAP * 
.advisor, If they could choose one from an area of Indiviaual Interest. 

When asked to comment on what kind of Information or service they wo^tld 
like to see the program provide, I8 out of 102 asked for* job Information; 13 
out of 102 wanted information .about classes and courses. When 'isked If they 



ecelved Information th3t was useful to them concerning jobs or occupations, 
from their scheduled group meetings, 1.96% responded favorabjy. When asked 
if they received information of value concerning courses ahd classes, 50% 



responded favorably.' 



In conclusion, the summer -vis I tatlon/ program appears to 'have fulfilled 



a very pressing need for information about a situation which th^ new sopho- 
mores would be entering wi.thin a matter^of days — senior high school. ' Th6 
written comments made by the students concerning the summer visitation shows 
a very positive reaction. The planned group meetings throughout (:he year 
were not as suqcessful as the summer visitations. The siuccess of the sec-, 
ond phase of the program depended upon each Individual teacher and.hjs prep- 
aratlon of the material furnished him by the student services department. * 
This material , unlike the general -informat j'on about the school, which wsi^s at 
their fingertips during the summer visitation, had to^e organized ahd pre- 
pared. The^ students had needs for Infprmatlon about .occupations , classes 
and educational prografns, l?ut these problems were n6t as close o;* aS pressing 
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• as harteen th« need for Info^tion to apswer the! r' questions and lessen 
their, anxieties about the start of a nfew schpol year and entering a new' 



Institution". 

This -set^ of -clrcumstanpes. made the symme^ vis I tat Ion phase .of the 
..program more, success^ f^anT'the meetings that were. set up In the fail wlth^ 



V 



the advisor and advisee groups, thfe second'phase of the program. . 



4 - / 



f 
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, PARENT EVALUATION OF THE v * 

r - . ^ GUIDANCE AWARENESS /PROGRAM "-^ 

(•oas^d on questionnaires returned by. '♦I parents of sophomore students) 



1 .., Shoujd the home visits* by high school advisors be continued? 
. Yes (41) 100% ' * 

No . ( 0) 01 



Why? a. 


a chance to ask questions ab6Jt senior high 


(9^) 


b. 


nothing like personal contact 


(5) 


c. 


someone really cared 




d. 


go9d transition between schools 


(4) 


e. 


> 

advisor get to meet family and see home 


(3) 


f . 


'Student had more confidence , 


(2) 




another /I Ink between home and school 


(2) 




comfory^able surroundings for lalking 


v(2) 


i . 


s tudet»t 'Jcnows he h^s a counseJor 




. j 


helfiful for student to take proper ' classes 


(I) 


* ' k. 


cl^^nce.to pick out courses' for college 


(1) 


1 . 


f^arents more • i nformed ^ 

/ ' ^ . 




m. 


/good in-between person 


0) 



• ,1 



nJ helps evaluate the student and his surroundings (1) 

6: 4ceeps better ^rack of the student's on and- off 

, campus activities • (l-) 

l>. meets teacher, gets outline of classes/ (.1). 

' . easier for child to talk with advisor later (1) 

2* Do you think it would be appropriate at other grade Jevejs; Le. 
seventh grade? . ... * ^ 



• Yes ^ (29) 
' • 'N6' ( 9)', 
*.? •( 2) 

Q No answer ( I) 



.70.73% 
21.95% • 



before junior high (3) 
seventh grade (2) , 

eighth grjide (1) 
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3. What time during the{if^smer ^slhe mist convenient 'and prqfitable 



fol* you? 
•June . (1) 
■July *(3) 

* I * 

July or August 
August (32) 
Anytime ,(1) 
Al 1 the same 





At the end of the schqol 1 year, have the parents tell the visitor 
when they'll begone (1) 2.kk% 



'i. Oo you feel that the home 



visits (fade it easier for your son or daughter 



to make tlje- trans i t ion frbm junior high w hibh school? 
Very much ' (.30) ' 73 . 1 7? 
Some ,< 9) 

Not al all( ( 'l) 
No answer ' ' ( 1 ) 

:.' Please m^lc^ any suggestions which you feel would improve the program: 

1 . Great as i-t is now • I (7) 

2. Have, home visltation/s at any. age when a s^ucfent is new to the 
school district, 

Sorae of the, teacheri need more trdf-ning 'to effectively explain 
the program, (2), ^d see the Student's potential. (1) 

jHoffle visitor wasn'-i In a great hurry, that is good. / (1) ■ 

Make GAP appear md re purposeful" to the studenf. (!) 

The n^sletter wai good. ' (1) ^. 

Make ^ure the student's schedulesls checked to, avoid confusion 
durlfVg the arenai . 

8. .Jlg>4 coun^plor i,^ the office 30 days before school starts, for help. 

9. Our student had help from two*older childrer). (1) 

10. Tfhe program showed that someone cared; the student was a person, 
t\ol s number ' /1^ , r ■» 



(1) 



.^1; A second vfsit sj^ou 1 d bp. ma.de af^er the first quarter /is over. (1) 

12. Parent night was tops'. {)) 

13. Reglstr^tlpn was disappointing; student didn't get what she 
Signed up fpr. (1) 

• ♦ ■ 

U: The arena was a disas'ter, the advisor ecu Idn' t be found. (1) 

15. Open house — the best thing in four years. ' (1) 

16. Trainers needed to know abtfiTt bus schedules and early classes. ' (]) 

17. More parerxt involvement in ea<ly stages of course planning. ()) 
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-PARENT-SOPHOi<ORE STUDENT PURVEY 
GAP, 197A 



INTRODUCTION : ' . . ^ 

Ouf general purpose In surveying the parents In their 
homes during the summer GAP visitation was to learn liow the 

ft* 

parents arid students -percelve<in the student's educational career 
needs and how the school could assist In meeting those needs. 

The Questionnaire covered four areas, with the answe/s 
determined entirely by the respondants. We did not provide 
pre%det*ermined responses, feel Ing that; we would gain a more 
accurate and varied picture of their opinions if we left the' 
responses totally up to them. Therefore, you will find In^ . 
*the survey analysis of the parents and students that a.1 though 
generalizations can be made,* the Individual's unique needs ar^' 
ever present.^ In addition, a pa I r-correia^bn was Included to 
determine the degree of congrojence' between parerH and student 
In the questioned areas, concert Ing achievement and goal formu- 
UtIon. - * . / • ' . ^ * 



E^VALUATIOU OF PARENT s4vEY 
o , GAP 1975 

Based on responses of 227 parents of ^ophomor? students-. 

Ttr'i^^r n";"' '° "•'^ ^° your son-or 

scrive/ leased on first reaction to question.) 

A. 'A specific career or goal 

1. blue col lar, ski 1 led 

2. white CO 11 ar (]) 
■3. professional ' (5 
'j. clerical 



daughte 



^.851 



5. aiined forces 




(7) ■ I 3.08% 

(3) \ 1. 321 
6. uffskilled . (0) 0% 

C 7. other (56) ■ 2'».67% 

B. This is the son's or ^ughter's dec'isi^ 

C. Other responses: 

'I. college (20) 8.811 

2. useful citizen (fj) 5.73% 

3. sports (3) 1.^32%' - 
^. graduate from high school (2) 

5. agriculture (2) \88% V 

6. disc jockey (]) / .4/1^ 

7. unjieclded (2) .88% 

8. no response / (I3) 5.73% 




(95) . A], 85% 



.88% 



^. An enjoyable, motFvati^ng "learning environment. 

B. Individual instruction and" attent Ion . (I9) 

• C. PreparationVor future and further education. (59) 

0. Guidance. (55) 

E. Specific courses, or a specific course. (33) 



(25) 
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F. Good basic education; I ..e. , -sound t^r^damentals , 

G. H.I gh quality of teacKers. (16) 

H. Other (65J .'vv 



I. 
2. 
3. 
A. 
5. 
6. 
7. 
8. 

9. 
10,'. 
11. 
12. • 
13. 



no respdnse (30) ■ ' ' 

well-rounded schedule (7) j 
teach responsibility and respect for others 
Instill desire to want goals Xk) 
provide adequate facilities (2; : / 
pe rsona 1 ejxper I ence (5) - 
provide extra-curricular activities (3) 
notify parents of soudent capab^Utles' (2) 
not fami 1 iar with, system {2l 
don't know (1) 

more details on report cards (l) 
"find a man" 0>.^ 
yes \ (2) • ' 



t 



(5) 



3.. How would YOU describe your ibn's ^or daughter's' academic achievement? How well 
does. he or she do In scfv>ol? 



Superior (](,) 7.05|' 
. Average . (loA) 
No response (1)'' * 



Above Average (98) . ^3.17% 
"^elow Average- ( 8) . * 3.52% 



Do you feel your son or daughter's achieving in school up to his or her 
potentfa]? * . . • ^ 

* * 'ill 

Yes i\kk) ^i.kkX ^: ' . ' ■'. 

No (82) ' • 36'. 12% 

Not qualified to answer (actual response) (1) * .kk% 
kxamples of reasons for saying no: ' 

1. Ooesji't apply self'. (\k\ 

2. No personal mot^vatlon. (10) 
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4 V* 



3. 
i». 

5. 
■ 6. 

7. 
8. 

9. 
10. 
"l 1. 
12. 
13. 
U. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 



Also enjoys social activities. (10) 
Can't seem to hold his or her Interest. 
Doesn't make good use of time. (lo) 
Could do better. (9),. , 
Not motivated by teachers. (7) 
Doqs not always get the help needed 
, Weeds encouragement. (5) 
No- response. (5) 
Immaturity. (3) 
Doesn ' t 1 i ke to study. 



(7) 



Has had bad eyesight. 
Divorce last year. 



(3) 
(1) 



(1) 



(10) ^. 



Lack of communication between parents and teachers. (1) 
Hyperactive child -'under medication. (1) 

Doesn't resize how important grades are for the futur^. (1) 
Doesn't realize her potential. ' (1) 
Doesn't I ike all classes. (1) 

Reading pjroblems. (1) - / 

/ 

Family responsibility. 
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PARENT SURVEY 
•SUMMARY AND CONCLUSIONS 



In our parent survey, We Intended to assess the following: 

1. What general goals did parents In our communj ty have for 
thei r chi Idren? , . 

2. What could the school do to assist them in achieving these 
goals? 

3. What would their assessment of the children's achievement 
indicate? . . • 

To what degree are their children achieving up to their 
potential? 

Our conclusions are based on a sanpple of 227 parents of sophomore 
students, or approximately 90| of the sophomore class. 

The most common response by parents to the first question was, "It ' 
is their decision". Almost 1*2% of the parents surveyed felt they should 
not attenfpt to influence the i r ch i 1 dren ' s geal development. 

^Of the remaining SB'i of the responses, 2k% hoped their child would 
pursue a profession and S% stated college as the goal they desired. Less 
than S% stated a blue collar as a desired goal. 

In response to the question conoerning what the school' could do to 
assist thei,r child fn acKieving his goal, several parents listed more ' 
than one request; therefore, there are 315 responses from 227 parents. 
"Preparation for future graduation", (59) ,. and/'Guidance", (55) , were 
the two most co'mmop responses. The range of responses varied, with 
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"a good basic education", aad "enjoyable, motivating learning environ- ' 
ment" receiving high priority from i»3 and 25 parents respectively. 

The third question, asking the* parents for their assessment of 
their student's academic achievement, indicated that 36% felt their 
children were achieving a^ an average or above average level ^ however, 
many (36%) did not feel their children were achieving up to their po- 
tential. .< 

Our conclusion, based on this survey, indicates that a significant 
number of parents are allowing the student 5el f-determi nat ion in choos- 
ing a career. Guidance and career information would be of great assist- 
ance to the student in this determination. " \ 

It should also be pointed but that an undetermined number of the 
parents who have projected goals for their child would 'not push the\r 
ideas upon him. A significant minority of ^the parents agreed with th^ir 

students that preparation for further education is important. This wo\^ld 
indicate support for a continuation of college 3nd vocational preparator\^ 

courses at the high school. Student achievement, as. assessed by parents,\ 

was reasonably high, bat one could conclude that many parents stljl feel 

that their children are under-achieving. 



\ 



\ 
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EVALUATION OF STUDENT 'SURVEY 
GAP 1975 

Based on responses of 188 sophomore students 

. For what goal or career do you feel you would like to strive? (Based on first 
reaction to question.) 

A. A specFfic career or goal: 

1. blue collar, skilled (I5) 7.97% ^ 

2. whi te coIJar (5) . 2.65% 
J. professional (98) 52.12% 
^. clerical (12) 6.38% 

5. armed forces (5) 2.65% ^ 

6. unskilled (0) 0 

7. total other (53) 28.16%^ 

a. undecidecf (25) 13.29% ' 

'b. college (7) 3.7?% 

c. no response (8) ' ^.25% 

d. beyona manual labor (?) 1.06% 

e. ra'dio ahnouncer (2) J. 06% > ' * 

f. housewife {]) .53% 
9- chef (1). .531 

h. -.other (7) 3.72% - 

What *do you feel the school can provide to assist you in achieving* your goal? 
(based on 233 responses) i 

A. -An enjoyable motivating learning Environment. {k* 

B. Individual instruction and attention (7) 

C. Preparation for future and further education (55) 

0! Guidance. ' > " • ' 

E. Specific courses or a specific course. ' (61) » < 
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F. Good basic edutration; i.e.,. SiQUjid fundaroental s • (22) 
fi. HIslh quality of teacherj. (6) . . 

H.» Other. (54) 

1> offer as many different courses as possible. (10) 

2. bring st.udents together for discussion. (3) 

3. ^ information about jobs. (1) ' . 

4. sports program (1) ' 
mal^e it so I can do better (1) , 
good math and science facilities (1) 
help me get a job (1) 

8. show independence ' 

9. good football team to* pi ay on 
10. good library (1) 

(1) 



5.. 
6. 
7. 



(1) 



11. scholarships 

12. I yes (2) 

13. don't know 

14. no response 



(10) 
(20) 



3. How would you' describe your academic achievement? How well do you do in school?', 
Superior (9) 4.78% - ^^^^^^^ ^ ' ^^^^^^ 

Above average (61) 32.kk% _^w average '(9) ^.78% ' 

4. Do yog;feel you are achieving in school up -to your potential? 
Yes" (110) 58.51% . ' . . • 
No. (77) 40.95% 

fn between {\) \S3% 
Examples of reasons for stating no. 

1. Not trying' (16) < . 

2. Could do better (12) ' 
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3. Lazy , (]])' . — * . 

^. Fiddle around too nujch (7) 

5. Just not Interested- (6) . ' 

6. Don't want to (5) • 

7. Too much studying (5) 

8. Other things to do besides school (3) . 

9. Need more incentive \q study . .(3) 

10. Procrastinate ) (3) 

11. Don't do any homework (2) 

12. Some of the classes are really hard (2) 

13. Don'^ go to classes (2) 

l^. Conflicting personalities wi th, teachers 

15. No reason (2) 

16. Bad attitudes and responsibilities ' (1) 

17. Don't feel It's Important (1),; 

18. Reading projslem (l) / 

19. Tm a trouble maker talk to much (1) 

20. Overload myself 

2f. Sometimes just don ''t understand ' (l) 

22. Don' t pay' attention (l) / 

23. New school (1) 

2k. Not enough stability ' (l) 
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STUDENT PURVEY 
^ \ SUMMARY' AND CPNCLUS IONS 

Our student survey assessed the following: 

1. F-or what goal or career are sophomore students strivinq? 

2. What could the'' school do To assist them inc^chieving 
these goals? ^ 

3. Ke^ did they assess their academic achievement? 

^. Do they feel they are achieving up 4:o their potential? 
Our conclusions are based on responses from 188 sophomore students', 
or approximately of the sophomore clasps. Over 52%, of thes« students 
indicated, a professional career^as their goal, while almost 8^ chose 
blue collar occupatit^ns. Only one girl chose housewife, and over \l% 
said they were undecided. ' ^ ' * ' 

In response to the ^stlon concerning what the school could do 
to assist them in achieving their goal, several students listed mbre <^ 
thafl one request; therefore, there are 223 responses from 188 students. 
Specffic courses. T61), and jjrepa ration for further ecfucation, (.5.5)3 
were the leading c'ategories. Only four indfcated'a motivating learn- 
ing environment, and s ix .s tated high-'qual i ty of teachers. A signifi- ■ 
cant number, (54), chose other widely vart-ed .response^, op-^did-not 
•respond. /' ' ^ ' \ \ ' > ' 

The third question, asking tt)e students describeAherr academic 
achievement, led to the following conclusion: 58% saw themselves as 
nverage and apparantly S% saw themselves as^elow average.- Almos^t 5^8 

rated themselves Ss super ior',- wl th' the remaining 32% stating' above- 

/■ . ' . ^ • \ 

p 
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average as jheir opinion, 

Althji^h this sel f-ass-essment <^eemS to indicate a high level of 
achievement, almost stated, they were not achieving up to their ' 
potential. Their reasons varied greatly, but most placed the blame 
on tj^mselves, stating lack of motivation, interest, and trying as 
^^^3sons. ■ The. conclusion- we reached was Iha^ the majority of the 
'.students who dlassi/ied themselves as .under-ach ievers" accepted the ' 
responsibility for this situation. %The question remains, what degree 
of r'esponsibi I i ty should the school assume? 



\ 
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•■ PARENT - STUO^T (PAIR CORRELATIONS) EVALUATION 
• GAP 197^-75 

Vftiat future goal or career do you feel you would like to strive for? 

What goal or career do you feel you would Tike to s€e your son or 
daughter strive 'for? 

1. Agreement x>n future career- or goal . .(1^1) ^ 70.92% • 

2. Both uncertain. (29) 12;78% 

3. Conflict - parent stating one goal; son or daughter another 

■ ■ ' • (37) . • 16.30% 

How would you describe your academic achievement? 

Hew would you describe your son»s pr daughter's'^cademic. achi everodU^^^ 
1. Agreement on achievement. (165) ' 72.68% 

^2. Parent assessment higher than soh's or daughteif^. (50) 22.0M%. 
' 3- Son's or daughter's assessment higher 'than parents. (11) k.8k% 
A. One pair was not applicable. (1) 
Do ydu feel you are achieving in school as v;ell .as you could? 
Do you feel your son or daughter is achieving in school as well as he could? 

1. Agreement yes. (97) ^2.73% 

2. Agreement no. (^7) 20.71% 

3. Disagreement, parent yes; son or daughter no. 20>26% 
Disagreement, parent no; son or daughter yesr. - (36) . 15.86% 

5. Only one out of pair an'vered. (l) * ^% 
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I P^^REM^T -STUDENT PAIR CORRELATIONS 
SUMMARY AND CONCLUSIOHS 



Almost 711 oj the parents and stude;:ts interviewed .were 'In agreement 
, .about the student/'V future goal. This figure included a number of par- 
ents who felt th^\ it was their "chl Id's decision. The number" of conflict- 
ing goals: represented of the total. In some cases -these conflicts ' 
were extreme. . ■ 

Agreement on academic- ach ievement was reported by 731 of the par- 
ents and students surveyed, while 22| of the parents assessed their 
-child's achievement"higher than the child did. Whether it be wishful 
thinking or realisfic observation, a significant number of parents tend 
CO see their childjs academic achievement in a more positive light than 
the child does. There seems to be greater disagreement on achievement- 
potential, with 20% of the parents, feeling their children were achieving' 
„ yp to their potential and 201 of the children stating they were not. 
Sixteen percent of the parents and students said just the opposite; i.e., 
parent stated achievement potential not reached, and student stated it 
was. It is our conclusion that," taken as a whole, the vastx^majorl ty 
are in agreement concerning achievement and potential acl<Ievement, which 
would tend to support the content ion .n:hat conrnunication does exist in' 
this important area. 

. This high degree. of communication cou Id support the need for great- . 
er parent involvement and support in career programs. Certainly, the ' 
parents are a resource that must;be included ia determinins the fu4re ' ,/ 
career guidance. / 
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*eGfa"ir«1SirhM^^ «chool student this summer, to an- AwarenessJTogr«m (G'AP). BallS 

T^innit.«ll*elrfcoineonPettigrew swer questions and meet iwrents. and pKoto by D«ve Swan) . 
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•By Sheridan- Pahnestock ^ ^ 

Bulletin Staff Writer • ' ^ ■ 

Hew Beha Senjor^High School .students and their parents this summer^ 

are getting answers to all the questions they hpad about the schoa4 but 

mi^ht have been erab*ar.rassed to ask. 

• • • 

' Under the Guidance Awareness Program (GAP), 25 high school staff mem-. 
_/^ers, including Principaf-Lyle Jarvis, are visiting the homes of students 
who will be enter in.g the school this fall as sophomores. 

"t really think it's working weU, Jarvis said in a telephone .inter- . 
view this morning. 

*'The kids 'are asking questions hard to ask in larger groups... it 
• gives parents a chance to see teachers as individuals there is a per- 
sonal contact. You can't beat it. I'm excited about the whole program," 
. .Jarv'rs said. , • • .■ ^ , 

7*''lt's something schools have been lacking, especially when they get 
' 65^ ^e big," Jarvis said. With 500' to 575 students entering Bend High this 
fair,' there vr^i 1 r be M 400 to 1500 pupHs there in all, Jarvis estima-ted. 
The high school staffers will act as advisers to-the students they 
* are visltihg this su'/nm^r throughout the school year. Although members or 
th.e counseling and guidance staff have been .avai,<>able in the past for con- 
sultation, students have not had particular advisors assigned to them. 

.Keh LaMont, director of the program, >>ppes Jt.can be extended to jun- 
lors and senfo/s as well, as an ,addl t i-o'n to the present counseling system. 

'In the past, he said, staff, and parents seldom met unless the young 
person was in trouble. * ' ; 

P^-incipal Jarvis said he" has b^en 'asked such questions as "Do we get 
the classes v/e sign up for?", "What do studehts do durj;ig their unscheduled' 
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periods?',*, "What Is a resource. center?", and 'JHow does the arena work 
do you really have to stand in line a long time?" 

A resource cente.r is a specialized subject library, Jdrvis said. "The 
math resource center, for /examphs^^Ji an area where students can work with 
the ma^ teacher's offices r i gh t tlfer^TT^ i t makes kids people i^ain." 

"If all these things were in one large area> our library wbuld have 
to be one and a half or double the size it is now'," Jarvis said. 

The arena, he said, *'is the method we use to load students into the 
"master schedule. We make a master schedule with a computer. The kids de- 
cide what classes they really want to be in," bg^ed on a sample class 
schedule. 

3 

During the pre-registra,t ion in the week of August 26, the students' 
let the teachers know'wh^t classes they think they want. 

"The arena is the first day. It's like^college registration. It 
gives teache4;^ a ffnal notification of the courses they pl^n to take." 

"Changing their mirfd after that time is discouraged," Jarvis saiji, 
although hardships are taken into, account . 

The GAP is a model projgrajfi' i n the state, fundeti in part with^^a $3500 
federal grant, and with $56oa from the <ii^tr[ct's 197^-75 budget. The pro- 
gram's continua^tion will depend on evaluations made at the end^ of the 
school year from parents, students and advisors! 

- If successful, Bend's GAP could be adopted bv other high 5^chobls in 
Oregon. 
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\ri£ ny VHOJECT' Guidance Awareness Proo ram - Marrowlhg t|ie GAP Between Home and Schoo l 



Personnel 



I) Staff-Lint IJa-v.^r. (see advisor II 
P.) -Con3ultant.^Lir.t ^'^^ ' ^ 



St on fol low- 



LOCAL 



John Barels, Third party evaluator 



Travel 



\ 



$8262.00 



FEDERAL 



$1775.00 



550.00 



Sei^iafls—Plr^io^ .'^rraif, 
\ Secre^^ry ^ 



233.07 



Supplies 



Equipmp,nt 



450,00 



Othei(^ Costs 



Telephone 



Fixed, Costs 

Social Security 
PERS 

Coat Sharing (per- cent) 
■ o 
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TOTAL COSTS 



1 103-00 ■ 



$9365.00 



•50.00 



6 



$3058.07 



PERSONNEL 



Project Evaluation and Report Cofiwlttee: 



Ken^taMont, Director of Student Services, Bend Senior High School, 
Project Co-D I rector 

NaMl E. Rice, Counselor , Bend Senior High School, Project Co- 
Director 

Jeff Heath, Counselor Bend Senior High School 

John Barels, Division of Vocational Rehabilitation, Third Party 
. Evaluator 



Consultants and Sup^port Staff: 
Dr. H..Hale Henson, m;d. 
John Clyde, Career Information System 

Don Brown, Director of Support Services, Administrative School 
Dlstrlct^# 1. . * N . ^ 



Dr. Wyatt Rosenbaum, Superintendent of Schools, Admlnlstt^atlve 
SchoVl District # 1.' 

Dennis Douglass, Specla.l Pro/ects Consultant, Administrative 
School District # t. 

^Lyle Jarvis, Principal Bend Senior High School 
Judy May, Vice Prlnclpa r,'"Bend Senior High School 
Gene Snippen, Vice Principal, Bend Sen ior .High' School- 
Doug Olds, Vice principal. Bend SenJor High School • 
Vayne Hill, Vice Principal, Churchill High, School, Eugene, OR 
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GAP ADVISORS 



Norman Bethany 
Brad Blegert 
Chris Cainiet 
Gordon Con ley 
Ken Cooper 
Wynona Davidson J 
Frani< Deggendorfer 
Pat EII iott 
Vern Frost 
Jeff Heath 
Lyle Jarvis 

Al Keranen * 
. Ken LaMont 

Roy Lively 

Eloulse Mattox 

Gary Olson 

Linda Pletila 

Naomi Rice 

Ron Rick^tts 

JMl Schukart 

Bob Sh Jtwel I 

Emll Smith 

Don ^ tone 
Alan Yenne 



Engl ish tearcher. 
Math' teacher, Goach 



Hisfory teacher 



Metals teacher 

Modern Problems teacher 

Business teacher 

Business teacher 

Engl f sh teecher " ^ 

Math teacher 

Sophomore class counselor 

Principal 

PE teacher, Coach 

Counselor, Project Co-Director 

Mechanical S Arch i tectura 1 Drawing 
Modern Problems tencher 
Math teacher , Coach 
Librarian 
^ Counselor, Project Co-Director 
Busi/iess teacher. Coach 
PE teacher. Coach 
Vocal music teacher 
German teacher • 
History teacher. Coach f 
Agr icul ture teacher 
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